Pupil premium strategy statement — 2025/2026

Grue Pimcry School

This statement details our school’s use of pupil premium funding to help improve the at-
tainment of our disadvantaged pupils. This statement forms part of our 3-year strategy

which runs from 2025 — 2028.

It outlines our pupil premium strategy, how we intend to spend the funding in this aca-
demic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 187

Proportion (%) of pupil premium eligible pupils 49.2%
Academic year/years that our current pupil premium 2024/2025
strategy plan covers (3-year plans are recommended — 2025/2026

you must still publish an updated statement each 2026/2027
academic year)

Date this statement was published February 2026
Date on which it will be reviewed December 2026

Statement authorised by

C Taylor, Headteacher

Pupil premium lead

J Thackway Co-

Headteacher

Governor / Trustee lead E Hick, Chair of
Governors

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £145K

Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £145k

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our school motto is ‘Together We Make a Difference’. We are proud of our status as a commu-
nity primary school and we recognise that it is part of our role to support our families and pupils
in the community in which we are based.

Approximately 49% of our pupils are entitled to pupil premium. We also support other families
and children who face challenging circumstances. We have always stated this as part of our
policy for use of pupil premium. In challenging times financially for families in our local commu-
nity, we see an increased number of families who require support on different levels — whether
it be linked to academic attainment, school attendance or wellbeing support. Our intention is to
provide that support to families and pupils, so that all pupils, irrespective of their background or
the challenges they face, make good progress and achieve well across all subject areas.

Our context is changing — we have more working parents on low incomes who are experienc-
ing hardship similar to those not in employment. We have an increased number of pupils from
overseas arriving in the past 12 months. This has dramatically changed our demographic.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including progress for those who are already high attainers. We consider the challenges
faced by vulnerable pupils and families, such as those who require additional help from school
and other services, including pupils who have a social worker.

We make strategic decisions based on a three-tiered approach (see previous plans).

Firstly, we provide high-quality teaching for all; we then identify and support those children who
require focused, additional support and we adopt a wider range of strategies designed to sup-
port pupils and their families so that pupils can focus on learning. We seek high quality CPD
training and opportunities for all staff including Early Career Teachers. Wave 1 High-quality
teaching for all ensures that children, irrespective of their background, can make good pro-
gress. This is proven to have the greatest impact on closing the disadvantage attainment gap
and at the same time will benefit the non-disadvantaged pupils in our school.

We will also use recognised high-quality providers and interventions — for example, in providing
support for EAL and SEN pupils (25%). We will use a range of assessments for diagnostic and
planning purposes. This will help us to identify specific needs and common gaps. It will also in-
form the type of intervention support needed.

We will also identify where non-academic barriers impact negatively on pupils, for example lev-
els of attendance and persistent absence, behaviour incidences and exclusions data, wellbe-
ing, mental health, safeguarding concerns, access to technology and educational materials at
home and English as an additional language.




Challenges
This details the key challenges to achievement that we have identified among our disad-
vantaged pupils.

Challenge
number

Detail of challenge

1

Oral Language and Vocabulary Development — Assessments, including
baseline language screenings and ongoing teacher observations, alongside in-
put from our specialist speech therapist (visiting three times per six-week pe-
riod), reveal that many disadvantaged pupils exhibit underdeveloped vocabu-
lary and limited oracy skills. This challenge is particularly pronounced among
our disadvantaged cohort, including those with English as an Additional Lan-
guage (see Challenge 2), and persists from entry in Reception through to the
end of Key Stage 2. Data indicates a significant gap compared to their non-dis-
advantaged peers, with overseas arrivals often facing heightened barriers to
language acquisition. These deficits hinder progress in reading, writing, and
broader curriculum engagement, necessitating targeted intervention.

Writing - Internal assessments, including teacher evaluations of writing profi-
ciency reveal that disadvantaged pupils consistently attain below their non-dis-
advantaged peers. This disparity not only affects their progress in English but
also hinders broader curriculum engagement, necessitating targeted interven-
tions to close the gap and ensure equitable outcomes.

Low On-entry Attainment to Reception — Internal assessments, including
baseline observations and early years foundation stage profiles, indicate that a
higher proportion of our disadvantaged pupils arrive at Reception below age-re-
lated expectations compared to their non-disadvantaged peers. An increasing
number of these pupils now also exhibit deficits in school readiness, particularly
in self-care and emotional resilience, which further hinder early academic pro-
gress and social integration. These challenges necessitate continued and en-
hanced support to ensure equitable outcomes from the outset.

EBSA/Attendance — Our attendance data reveals a significant disparity be-
tween disadvantaged and non-disadvantaged pupils, with attendance for pupils
in receipt of pupil premium funding currently at 90.2%, compared to 95.5% for
non-disadvantaged pupils. Moreover, persistent absence rates are notably
higher among disadvantaged pupils at 30.6%, in contrast to 11.1% for their
non-disadvantaged peers. These figures reflect underlying challenges, includ-
ing Emotional-Based School Avoidance (EBSA), where emotional and behav-
ioural barriers—such as anxiety or family circumstances—contribute to lower
engagement. This attendance gap not only exacerbates attainment disparities
but also hinders social integration and curriculum access.

Reading for Pleasure — A significant challenge for our disadvantaged pupils is
fostering a genuine love of reading and embedding reading for pleasure as a
lifelong and regular habit. Internal surveys and observations indicate that many
disadvantaged pupils do not engage in reading at home and rarely choose
reading as a leisure activity. This lack of engagement, often linked to limited ac-
cess to books or reading role models, contributes to widening literacy gaps and
hinders vocabulary development, impacting broader academic progress.

Double Disadvantage (PP&SEND) - Internal cohort analysis identifies 42 pu-
pils who are both disadvantaged (FSM Ever 6) and identified with SEND (SEN
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taged pupils without SEND.

Support or EHCP). This represents a significant group within our disadvantaged
population and highlights a notable level of compounded vulnerability within the
school. School assessment and pastoral data show that pupils who are double
disadvantaged experience more complex and interrelated barriers to learning
than their peers. These include cognitive and communication needs, social and
emotional difficulties, reduced independence and, in some cases, lower attend-
ance. The intersection of socio-economic disadvantage and additional educa-
tional needs contributes to less secure attainment outcomes and greater varia-
bility in progress when compared to non-disadvantaged pupils and disadvan-

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To improve oral language skills and vocabulary
for identified pupils.

Assessments and observations to
indicate improved language
acquisition outcomes for identified
pupils.

Increased participation and accuracy
in oral speaking activities across the
curriculum

To improve reading & writing attainment &
progress among disadvantaged pupils.

By end of KS2 reading and writing
outcomes show a narrowing of the
gap between disadvantaged and non-
disadvantaged pupils and also in
comparison to national all pupil data.
By end of 2025/26.

To identify and implement strategies to
maximise progress for children in EYFS,
including increased support for being ‘school-
ready’

End of EYFS assessments show that
children in EYFS, particularly those
who are disadvantaged or less
‘school-ready’, have made
accelerated progress in language and
literacy skills.

Pupils to demonstrate increased
school readiness, including greater in-
dependence in self-care tasks and the
development of emotional resilience
to engage confidently in classroom
activities and social interactions.

To identify and address barriers to learning,
linked to wellbeing, engagement and school
attendance.

Pupils and families will experience en-
hanced wellbeing, feeling more se-
cure, supported, and emotionally resil-
ient in the school environment, ena-
bling them to overcome barriers such
as anxiety or emotional-based school
avoidance

Pupils will show greater engagement
in classroom activities, group work,
and school events.




Disadvantaged pupils will demon-
strate improved attendance, attending
school regularly and reducing in-
stances of persistent absence.

increased engagement with learning and
improved attendance,

For double disadvantaged pupils (those eligible
for pupil premium and identified with SEND) to
demonstrate improved academic progress,

Barriers relating to engagement, be-
haviour and emotional wellbeing are
addressed through coordinated pasto-
ral support.

Attendance for double disadvantaged
pupils improves and persistent ab-
sence reduces.

Teachers use assessment and SEND
information to plan adaptive teaching
and targeted interventions for double
disadvantaged pupils. Use targeted
intervention support and all staff to re-
ceive CPD opportunities and support
to ensure strategies for support are
used consistently.

Activity in this academic year 2025/2026

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £15,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Mentoring/Coaching — The Education Endowment Foundation 1,2,3,4,5,6

Led by Senior
Leadership Team using
Walkthrus

Staff training

Surgeries (SEND
Reading Writing Maths)

Provide regular and
timely support for
teachers in SEND,
reading, writing and
maths. All teachers to
meet half termly to hold

(EEF) highlights that effective profes-
sional development, including mentoring
and coaching, can improve teaching
quality, which is crucial for disadvan-
taged pupils (EEF Effective Professional

Development).

The EEF provides guidance on support-
ing pupils with special educational needs
and disabilities (SEND) and improving lit-
eracy and numeracy, emphasizing the
importance of regular teacher support
and reflection (EEF SEND Guidance,
EEF Literacy Guidance).



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks1-ks2

surgeries with subject

leaders/SENCO
Development of staff The Open University's RfP initiative em- | 1 356
knowledge of books and | Phasizes that teachers’ deep knowledge
increased love of reading | ©f children’s literature—covering a wide
across the school range of genres, authors, and texts—is a
critical driver of reading for pleasure.
Participation with OU . . .
RFP programme The Open University's Reading for
Pleasure (RfP) project demonstrates that
. ) ) enhancing teachers' knowledge of chil-
Purchasing High Quality | gren's literature boosts reading enjoy-
Resources (Books) ment and skills, particularly among disad-
vantaged pupils (Open University RfP
Reports).
Evaluations of the Open University’'s
Reading for Pleasure (RfP) programme,
conducted between 2023 and 2025,
show significant improvements in reading
for pleasure and literacy skills for disad-
vantaged pupils in participating schools.
Purchasing High Quality | Research from the National Literacy 1,2,3,4,5
Resources (Books) Trust’s “Children’s and Young People’s
Reading in 2024” report indicates that ac-
cess to high-quality books improves
reading skills and enjoyment, especially
for disadvantaged pupils
English Consultant Studies, such as those from the Literacy |42 3
Support — 3x visits per Trust in 2022, suggest that external ex-
year. To be used pertise in writing instruction, such as hir-
effectively by SLT & ing a writing consultant, can lead to im-
English subject leader to | Proved writing outcomes, particularly for
address any areas of pupils who need additional support, in-
development or CPD cluding those from disadvantaged back-
need. grounds.
EYFS Consultant The EEF’s Early Years Toolkit (2024) 1,2,3,4
Support to work with emphasizes the importance of high-qual-
EYFS lead. 3x half day ity early years provision, supported by
sessions booked in this | €xpert consultants, for improving out-
year. Further support comes for disadvantaged pupils. T
available if required.
Further developing our The Department for Education (DFE) 1,2

curriculum to meet the
needs of our pupils. A
bespoke enhancing
curriculum delivered by
SLT and our Pastoral
Team to give subject

and Ofsted highlight that a well-designed
curriculum, addressing the needs of all
pupils, including those who are disadvan-
taged, is essential for educational suc-
cess. The DFE’s “Curriculum Frame-
work” (2023) and Ofsted’s “Review of the



https://www.open.ac.uk/reading-for-pleasure/project-reports
https://www.open.ac.uk/reading-for-pleasure/project-reports

leaders/phase leaders
dedicated leadership
time and support
(through our Curriculum
Lead and our network) to
develop their area of the
curriculum.

curriculum” (2022) provide evidence that
inclusive curricula improve engagement
and progress for disadvantaged pupils

Further development of
our school library areas,
classroom reading areas
and book stock to ensure
that our children have
access to high quality
literature to read both in
school and at home. The
use of Accessit to further
support the development
of reading for pleasure.

OU - Reading for pleasure is vital for
pupils’ reading development and wider
cultural capital. Building a love for
reading within all children supports
children to succeed in all subjects over
the long term and become successful
adults in later life.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)
Budgeted cost: £100,000

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Additional Support Staff

The EEF's guidance on making the best
use of teaching assistants demonstrates
that additional support staff, when de-
ployed effectively, can improve outcomes
for disadvantaged pupils (EEF Teaching
Assistants Guidance).

1,2,3,4,5,6

PPA cover on teacher
pay scale. PPA cover
with QTS to ensure high
quality sessions covered.

EEF guidance emphasises the impact of
high qulity wave 1 provision. Maintaining
consistent Wave 1 teaching through
qualified staff, including cover teachers,
prevents disruptions that disproportion-
ately affect disadvantaged pupils, who
may struggle with transitions or incon-
sistent instruction.

3,6

BRIDGE Speech
Therapy to work closely
with SENDCo and
identified pupils. 6x visits
per year and provide
targets advice and

Studies, such as those referenced in the
EEF Teaching and Learning Toolkit (up-
dated 2025), indicate that targeted oral
language interventions, including speech
therapy, have an average effect size of
+0.5 on pupil outcomes, with even
greater benefits for disadvantaged

[T

groups. The EEF’s “Early Years Toolkit”

1,2,3,4,6
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

support for teachers and
teaching assistants.

(2024) highlights that early speech ther-
apy interventions in preschool and pri-
mary settings reduce the attainment gap
in language skills by up to 0.4 standard
deviations for disadvantaged pupils, im-
proving literacy, vocabulary, and class-
room participation.

Specific support for Disadvantaged pupils with SEND have 1,3,4,5,6
disadvantaged pupils the greatest need for excellent teaching.
children with SEND Specific approaches to support these
pupils may include explicit instruction,
cognitive and metacognitive strategies,
scaffolding, flexible grouping, and the
targeted use of technology. EEF Special
Educational Needs in Mainstream
Schools
HERTs Reading Fluency | Pupils typically demonstrate the following | 1 6
to be offered to Y2 — Y6 | changes in reading behaviour after en-
pupils based on need. gaging in th(? Key Stage 2 (KS2) Reading
Children to run a 6 week | Fluency Project.
block of sessions with a
class teacher as a Increased stamina: pupils are able to
targeted intervention. read more text for a longer period whilst
Maximum group size 1-6. | retaining understanding; increased accu-
3 sessions per week. racy, increased enjoyment, increased
confidence, increased engagement -
HERTs Reading Fluency Project Impact
Review
Non class based SENCo | Evidence from the Education Endowment | 3 4 6

& Pastoral Manager

Foundation highlights that improving out-
comes for pupils with SEND requires
strong whole-school leadership, staff de-
velopment and coordinated support sys-
tems. The SENCo plays a critical role in
developing inclusive teaching practice,
supporting staff to implement evidence-
informed strategies and coordinating pro-
vision across the school. In addition, dis-
advantaged pupils with SEND often ex-
perience wider pastoral barriers such as
attendance, wellbeing and family chal-
lenges. Dedicated pastoral leadership
enables schools to address these barri-
ers effectively alongside academic sup-
port.




Wider strategies (for example, related to attendance, behaviour, wellbe-

ing)
Budgeted cost: £30,000
Activity Evidence that supports this Challenge
approach number(s)
addressed
Pastoral support - The Early Intervention Foundation's re- 5
Develop pupils’ social, view on social and emotional learning
emotional and mental shows that pastoral support programs
health so they fully enhance emotional well-being and aca-
access all aspects of demic performance, particularly for dis-
school life. advantaged pupils.
Collaborative team effort | The DFE’s “Working Together to Improve | 5
to address attendance by School Attendance” guidance (2023) and
embedding the principles the Education Policy Institute’s 2024 pro-
of good practice set out vide evidence that attendance support
in the DfE’s Improving programs reduce absence rates and im-
School Attendance prove academic outcomes for disadvan-
advice. Purchasing and | taged pupils.
rolling out whole school
use of Study Bugs. This
will involve training and
release time for staff to
develop and implement
new procedures to
improve attendance and
punctuality.
Breakfast Club — Heavily | Breakfast Clubs in schools make sure 5
subsides to ensure that children who attend them get a
pupils come to school healthy breakfast at no cost to the family.
ready to learn and
having had a meal at Breakfast clubs can improve children’s
breakfast time. readiness to learn, increase concentra-
tion, and improve wellbeing and behav-
iour, as our research has shown which
looked at the benefits of the scheme in
disadvantaged areas.
Subsidised school meals | School meals boost attainment and at- 5
and continue to run own | tendance, and increases a child’s lifetime
kitchen to provide food earnings Improves food security and
security for FSM pupils helps families save on food costs Im-
and to support families proves diet quality and helps combat
during times of crisis. childhood obesity, saving the NHS
money in the long term — Food Founda-
tion
Study Bugs — Purchase | The Studybugs platform has been 5

and roll out study bugs to
all parents. Use the
platform to give

developed with funding from the
Department for Education, UK Research




immediate feedback for
families around
attendance in both
positive and negative
circumstances. To build
efficient methods to
identify and put targeted

& Innovation and the Open Data Institute
among others.

Schools using Studybugs range from
those with poor attendance who would
like to improve it, to schools already
rated ‘outstanding’ by Ofsted, with top-
quartile attendance, who want to keep it

acute issues.

similar schools to ours, we have
identified respond quickly to needs that
have not yet been identified. Quick
response intervention wider school
budget can sustain

support in place quickly. | that way.
Parental engagement — Levels of parental engagement are 45,6
Book events consistently associated with improved
EYFS Stay and Play academic outcomes. Practical
Open lessons approache_s, such as gupportl_n_g shared
i book reading, or tailoring positive
Trips communications about learning, can
prove actionable for schools. EEF
Parental Engagement
Contingency fund for Based on our experiences, and those of | All

Total budgeted cost: £ 145K
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

1. To improve oral language skills and vocabulary for identified pupils:

Staff CPD has had positive significant impact on pupil’s behaviour for learning
across school. Intensive CPD on core strategies have allowed consistent imple-
mentation across all year groups and across the curriculum. Observations from
class teachers show that pupils are using and applying new vocabulary more
readily and have more opportunities for oral language and vocabulary rehearsal.
Early identification of need through Bridge Speech Therapy session as well as
SEND surgeries provide pupils with targeted support quickly and CPD for 2
members of staff on Elklan training. We currently support 26 pupils with individ-
ual SALT plans and 5 NHS referred plans.

2. Improved English language proficiency for multilingual learners, enabling them to
access the curriculum and participate fully in school life.

We feel that we have been successful in our integration of new pupils with Eng-
lish as an additional language. As stated in the context section of this document,
at the time of writing, our demographic was changing significantly. However, our
wider strategies including work in oracy, fluency and speech & language has en-
abled pupils with English as an additional language to settle quickly and pick up
language and skills quickly. Across the school, a comparative analysis of our in-
ternal attainment data reveals a notable performance trend: Pupil Premium (PP)
students with English as an Additional Language (EAL) are currently significantly
outperforming their Non-EAL PP peers across all core subjects. This success is
underpinned by our robust systems for the quick identification of barriers; class
teachers proactively develop bespoke EAL plans which incorporate Speech and
Language Therapist (SALT) advice and are overseen by the SENDCo. By en-
suring consistency in the delivery of these language-building strategies and
maintaining a vocabulary and oracy-rich learning environment, we have ensured
that our multilingual learners not only overcome initial barriers but participate
fully in school life, with their academic performance now exceeding that of the
wider disadvantaged group. As a result, we have amended the 3 year plan to re-
flect this success. We will continue with strategies that have provided us with
success moving forward.

3. Toimprove reading & writing attainment & progress among disadvantaged pu-
pils.

We feel that we have been successful in beginning to improve reading and writ-
ing attainment for disadvantaged pupils, with clear evidence of upward move-
ment across a number of cohorts. Pupil Premium funding has been used strate-
gically to remove barriers and strengthen both teaching quality and targeted
support. This has included releasing teachers for additional professional devel-
opment and planning time, investing in high-quality training to sharpen compre-
hension and fluency teaching, funding structured intervention programmes such
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as Nessy, and purchasing carefully selected, high-quality texts to enrich class-
room libraries and guided reading provision.

Comparative analysis of January 2025 and January 2026 internal data demon-
strates notable gains as cohorts have moved through the school. In reading,
several year groups show strong percentage point increases, particularly in
lower and middle key stage two, with writing reflecting a similar pattern of im-
provement. These improvements suggest that strengthened classroom practice,
alongside targeted small-group intervention funded through Pupil Premium, is
beginning to translate into improved attainment outcomes for disadvantaged pu-
pils.

Funding has also enabled additional adult capacity, allowing for smaller group
work, precision teaching and timely catch-up support for pupils within the lowest
20%. Subscription-based intervention tools have supported pupils in developing
phonics, spelling and reading fluency skills, while investment in high-quality, en-
gaging books has ensured disadvantaged pupils have regular access to vocabu-
lary-rich and motivating texts. Alongside this, enhanced parental engagement
initiatives have supported reading at home, further reinforcing progress made in
school.

Although some cohort variability remains and end of key stage outcomes require
continued focus, the overall trajectory is positive. Disadvantaged pupils are ben-
efiting from a more coherent, well-resourced and responsive approach than in
previous years. The strategic use of Pupil Premium funding has strengthened
teacher expertise, increased access to high-quality materials and provided tar-
geted intervention where needed. We will continue to build on this foundation to
ensure sustained improvement and further narrowing of the disadvantage gap in
reading and writing.

. To identify and implement strategies to maximise progress for children in EYFS,
including increased support for being ‘school-ready’

There has been a significant strengthening of the EYFS provision over the year.
Pupil Premium funding has been strategically deployed to increase staffing ca-
pacity, resulting in lower pupil-to-adult ratios and enabling more responsive sup-
port within both adult-led and continuous provision. This has allowed for closer
monitoring, quicker intervention and more targeted support for disadvantaged

pupils.

Substantial investment has been made in the redesign of the learning environ-
ment and resources. Following external audit and guidance, provision areas
have been restructured to be purposeful, organised and language rich. Re-
sources have been carefully reviewed and purchased to better meet the needs
of the cohort and to promote sustained engagement and independence. As a re-
sult, the environment now more effectively supports communication, early liter-
acy and self-directed learning.

Curriculum refinements have also been embedded. The adoption of Birth to 5
Matters has strengthened assessment precision, enabling clearer identification
of gaps and more responsive planning. Targeted programmes such as Squiggle
While You Wiggle and Dough Disco have been introduced to support fine motor
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development and readiness for writing. Drawing Club has been implemented to
promote vocabulary development, oracy and engagement with texts. Phonics
provision has been strengthened through additional CPD, moderation and im-
proved parental engagement.

Although these improvements have not yet translated into improved GLD out-
comes, there has been a rapid uplift in the quality of provision, adult expertise
and classroom practice. Children are accessing a more structured, language-
rich and developmentally appropriate environment, and adult support is better
targeted and more consistent. The strategic use of Pupil Premium funding has
strengthened the foundations of our EYFS offer. Sustained embedding of these
changes will be essential to securing improved attainment outcomes moving for-
ward.

5. To identify and address barriers to learning, linked to wellbeing, engagement and
school attendance.

Our attendance has improved more than the Government improvement ABIE.
Autumn term 24 — 93.4% Autumn 25 — 93.7% Spring term 25 - 91.7% — Spring
TERM 26 93.8%. Year to date 91.3% — 93.7%. Pastoral manager has worked
heavily to support emotional well-being. SDQ scores from before and after ses-
sion show significant improvements in emotional wellbeing.

Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Opening Worlds Humanities Programme Christine Counsell & Steve Mastin

Nessy Reading Intervention Nessy Learning

FFT Aspire Reading Assessment Phonics Tracker

Speechlink (to identify and support children | Speechlink Multimedia
with developmental speech sound

difficulties)

NFER Tests — English & Maths NFER

FFT Attendance and School Data FFT

Talk 4 Writing Pie Corbett

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following infor-
mation: How our service pupil premium allocation was spent last academic year

NA

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other ac-
tivity that you are delivering to support disadvantaged pupils that is not dependent on

pupil premium funding.
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